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Abstract

Decharut Sukkumnoed et al., 2004. The Myths and Gaps in Knowledge of Agricultural Economics

Education in Thailand: Factors, Consequences, and Solutions. Thailand Research Fund.

Agricultural economics is an important knowledge for agrarian development. However, its
educational process might contain myths, which are defined as the communications, which conceal
particular cultural beliefs and ideologies and pretend to perceive as social reality. These myths
have great impact on students’ perceptions and analytical views of agrarian society. Moreover, they
block the reflective thinking and interrogation of appropriateness and legitimacy of such concealed

beliefs and ideologies.

This study aimed to observe and question about these concealed beliefs and ideologies behind
agricultural economics education in Thailand, in order to realize and to understand these myths.
Consequently, this study hopes to encourage the improvement of agricultural economics education

towards better understanding of diverse and complex realities in Thai agrarian society.

The study based on analysis from stakeholders’ responses found that the myths in agricultural
economics education are found in two main levels; philosophical and analytical levels. At
philosophical level, the vague ideology of economic studies, the principle of value-free economic
study, and the belief that Western modernization is the only model for development are the myths
identified by the research team. At the analytical levels, the four myths are the inadequate awareness
of farmers’ differentiation, the concentration on theory rather than actual social context, the
reductionistic views on peasants’ decision-making and the absence of various economic

relationships with agrarian society.

The main factors for the emerging and maintaining of these myths are the inheritance of the myths in
Economics, Agricultural sciences, and Development theory focusing on Western modernization.
Concurrently, instructors, study contents, and education process do not facilitate reflective thinking,
provocative questioning, and experiencing with the social realities. Therefore, the opportunities to
realize and correct these myths seem to be limited. The main consequences of these myths are the
limitation in theoretical development, agrarian policy formulation, and students’ perspectives on

agrarian society and on their own living ways.

The solution is to emphasize the studies, which start from broad analytical frameworks of social
realities, before explore the different theories or theoretical explanations within these framework. The
frameworks and theory should recognize the actions of peasants as “social man”, instead of focusing
mainly on “economic man” assumption, as well as should be aware of and study into different

societal values.



At the same time, education process needs to interface much more with complex social realities and
conditions. The improvement of curriculum should be done through continuous learning process.

Last but not least, the development of communication channels for both students and instructors is

highly recommended.



