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Abstract

This survey research project attempted to find out the status quo and
problems concerning foreign language education at the tertiary level in southern
Thailand where 11 foreign languages have been taught: English, French, German,
Spain, Italian, Chinese, Japanese, Korean, Malay, Arabic and Cambodian.

The subjects in the study included 7 administrators, 43 foreign language
teachers and 141 foreign language students in 7 institutes. Three sets of
questionnaires were used to gather the subjects’ views about the status quo and
problems regarding foreign language teaching and learning.

It was found that both the administrators and the teachers considered
English, Chinese, Japanese, French and Malay the most important foreign languages
in respective order. Chinese and Japanese have become increasingly important and
popular among students. Chinese, in particular, was considered important by all the
administrators including those of institutes which do not offer Chinese courses.

According to the administrators, two major problems of foreign language
education were the lack of teaching staff and problems concerning curriculums. In
their views, institutes should focus on developing students’ adequate command of
foreign languages. Foreign language teaching goals should be realistic and
practical. At least 12 credits of English should be required of students throughout
their study in the institute. Classes should be learner-centered. Availability of
teaching media, equipment and well-equipped learning resources was essential for
the promotion of foreign language learning. In addition, students should be trained
to study on their own.

Teachers of Malay in this study had the highest education level since the
majority of them were Ph.D. holders. As for academic work, course-books and
teaching materials constituted the highest number of the teachers’ academic work
while research was the smallest portion. Teachers of English, French, Malay and
Cambodian produced the most various kinds of academic work while those of
German, Chinese and Chinese produced the least.

Teachers of German, Chinese, Korean and Malay had the highest

opportunity to take courses, attend seminars and/or to have study visits in Thailand
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and teachers of Malay had more opportunities than other language teachers in doing
academic presentation, both in the country and abroad.

Most of the language teachers were most proficient in grammar and reading
skill. All of the teachers, except those of Arabic, developed their language skills
through listening to tapes and reading texts most. Further, the teachers of German,
Chinese, Japanese, Korean and Malay had more opportunities than others in talking
to native speakers to develop their language skills. It was also found that the
teachers of Cambodian improved their skills through only one means — by listening
to tapes and reading texts. Chinese teachers had the greatest opportunities to use the
target language in their daily life, followed by teachers of English, Malay, and
Arabic while teachers of Cambodian had the lowest chance.

Excluding a Spanish teacher who was one of the two native-speaker teachers
in this study, teachers of Chinese had the highest teaching hours, followed by those
of English. Teachers of Cambodians had the lowest teaching load. Teachers of
English, Arabic, and Japanese had the highest teacher-student ratio respectively,
while the Italian teacher had the lowest ratio.

In the opinion of the language teachers, the three most serious problems in
language teaching and learning were 1) poorly prepared learners 2) excessive
number of the students in the class and 3) lack of teaching aids.

Most of the learners considered English, Chinese and Malay most useful for
their study, work and daily use and Cambodian useful only in education arena. The
most important motivation in learning languages was the teachers, be it Thai or
foreign teachers.

The learners were most capable of reading skill and least capable of
speaking skill. Most of them use the target language in classroom context more than
in other settings. Most practiced their language skills through textbooks, exercises
and tests. They saw self-learning from textbooks and media the most effective way
to improve their language skills.

Most of the learners were not ready to use the target language in further
study and future career. Only learners of English and German were well-prepared
to use the languages for both study and career. Learners of Korean and Japanese

were equipped with language skills for working in the future.





